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Abstract: This study aims to analyze the influence of learning motivation on Arabic language
learning achievement of students at Baitul Jannah Islamic Boarding School. This study uses a
quantitative approach with a correlational design and simple linear regression analysis. The
research sample consisted of 31 students selected using a saturated sampling technique. The
research instrument was a learning motivation questionnaire compiled based on intrinsic and
extrinsic motivation indicators, as well as documentation of Arabic language achievement scores.
Data were analyzed through normality tests, linearity tests, and regression tests. The results
showed that learning motivation had a positive and significant effect on Arabic language learning
achievement (p < 0.05) with a coefficient of determination (R2) of 0.898. This indicates that 89.8%
of the variation in learning achievement can be explained by learning motivation, while the
remainder is influenced by other factors outside the research model. These findings confirm that
learning motivation is a strong predictor of students' academic success in Arabic language
learning. Theoretically, this study strengthens the theory of learning motivation in the context of
Islamic boarding school education; practically, the results of this study provide strategic
implications for the development of Arabic language learning policies based on strengthening
students' internal motivation.
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INTRODUCTION

Arabic holds a unique epistemological and theological position within the Islamic
educational system. As the language of the Qur’an and Hadith, Arabic is not merely a
means of communication; rather, it serves as the medium for the transmission of
revelation, an authoritative instrument in the construction of Islamic jurisprudence, and a
conceptual framework within the classical Islamic intellectual tradition. In the context of
Islamic boarding schools (pesantren), Arabic occupies a strategic position because it
constitutes a primary prerequisite for understanding turats literature (classical Islamic
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texts), commonly known as kitab kuning, which form the foundational corpus of Islamic
scholarship. Therefore, Arabic language instruction in pesantren is not solely academic
in nature but also encompasses ideological, spiritual, and cultural dimensions.

However, empirical realities indicate that Arabic language learning in various
Islamic educational institutions, including pesantren, continues to face structural and
psychological challenges. Structurally, instruction often remains oriented toward the
traditional grammatical approach (qawa’id wa tarjamah), emphasizing memorization of
syntactic structures without sufficient reinforcement of communicative competence.
Psychologically, many students perceive Arabic as a difficult and complex subject that
demands high levels of concentration, thereby influencing their attitudes and engagement
in the learning process.

In language education research, low achievement in foreign language learning is
frequently associated with affective factors such as language anxiety, self-efficacy, and
particularly learning motivation (Sepniwati, 2025). Motivation is one of the most
extensively studied psychological variables in educational literature due to its significant
influence on effort intensity, persistence, and the quality of students’ learning strategies.
From an educational psychology perspective, motivation determines not only whether an
individual engages in learning but also the depth and duration of such engagement.

Self-Determination Theory, developed by Ryan and Deci (2020), asserts that
intrinsic motivation—Ilearning driven by internal interest and personal satisfaction—has
a stronger impact on academic performance than extrinsic motivation, which is based on
external rewards or pressures. In the context of language learning, Gardner (2004),
through the Socio-Educational Model, emphasized the importance of both integrative and
instrumental motivation in determining second-language acquisition success. Students
who possess strong motivation tend to demonstrate deeper cognitive engagement,
enhanced self-regulation, and greater resilience in confronting linguistic challenges.

Within the pesantren environment, learning motivation possesses distinctive
characteristics. Motivation is driven not only by academic needs but also by religious
aspirations, the desire to comprehend sacred texts directly, and spiritual commitment to
deepening Islamic knowledge. Thus, Arabic language learning in pesantren exists at the
intersection of cognitive and transcendental dimensions. Nevertheless, despite the sacred
and symbolic status of Arabic, such normative value does not automatically guarantee
high levels of student motivation.

Empirical reports indicate that Arabic academic achievement in several pesantren
remains below expected targets. This phenomenon is reflected in low academic scores,
difficulty reading unvowelled texts, and limited active speaking ability in Arabic. In the
context of Pondok Pesantren Baitul Jannah, documented academic data from previous
research reveal that some students have not achieved the Minimum Mastery Criteria
(Kriteria Ketuntasan Minimal/KKM) in Arabic subjects. This condition suggests the
presence of internal factors influencing the learning process, among which learning
motivation is particularly significant.

From the perspective of modern education, academic achievement is not merely a
cognitive outcome but a reflection of the complex interaction between internal and
external student factors. Bloom’s taxonomy emphasizes that learning outcomes
encompass cognitive, affective, and psychomotor domains. However, within formal
evaluation systems, academic achievement is often represented numerically, serving as
an indicator of students’ academic attainment within a specific period.
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The relationship between learning motivation and academic achievement has been
widely examined across diverse educational contexts. Numerous studies demonstrate a
significant positive correlation between motivation levels and academic performance.
Students with high motivation tend to establish clear learning goals, employ
metacognitive strategies, and exhibit greater persistence. Conversely, students with low
motivation often demonstrate minimal learning engagement. Hua (2019) found that low
motivation negatively affects learning participation and the use of metacognitive
regulation strategies. Similarly, Khosrozadh et al. (2025) identified that students with low
motivation tend to procrastinate and participate less actively in classroom activities,
directly contributing to decreased academic performance.

Despite extensive research, several research gaps remain. First, most motivation
studies are conducted within general school settings or focus on subjects such as
mathematics and English. Studies specifically examining the influence of motivation on
Arabic achievement within pesantren contexts remain relatively limited. Second, many
previous studies adopt descriptive or simple correlational approaches without exploring
the predictive strength of motivation through regression analysis. Third, pesantren
possess distinct socio-cultural characteristics that differentiate them from formal schools,
limiting the generalizability of findings derived from mainstream educational contexts.

In pesantren, Arabic learning is often integrated with religious activities such as
muhadharah (speech practice), halagah (study circles), and takrir (repetition sessions).
This learning pattern creates unique motivational dynamics. Students do not learn solely
to obtain grades but also to enhance spiritual and intellectual capacities. However,
integration between religious values and modern pedagogical strategies does not always
function optimally. If learning motivation is not systematically managed, Arabic
instruction risks becoming a mechanistic academic routine rather than a transformative
learning experience.

Theoretically, learning motivation can be classified into intrinsic and extrinsic
motivation. Intrinsic motivation originates from within the learner, such as interest in the
subject, curiosity, and personal satisfaction derived from achievement. Students driven
by intrinsic motivation engage in learning because they genuinely value and enjoy the
process. In contrast, extrinsic motivation arises from external influences, such as teacher
praise, high grades, or tangible rewards. Although extrinsic motivation may serve as an
initial trigger for students who lack internal awareness, both forms of motivation play
important roles in encouraging active participation, albeit through different mechanisms
(Fitriya et al., 2025). Within the pesantren environment, these two types of motivation
interact simultaneously. For example, students may be motivated to learn Arabic to
understand the Qur’an (intrinsic spiritual motivation) while also striving for high
academic grades or recognition from teachers (extrinsic academic motivation).

This study is grounded in the assumption that learning motivation functions as a
significant predictor of Arabic academic achievement. In other words, the higher the
students’ motivation, the greater their likelihood of attaining optimal academic
performance. Using a quantitative approach and simple linear regression analysis, this
research aims to empirically examine the predictive strength of learning motivation on
Arabic achievement at Pondok Pesantren Baitul Jannah.

The urgency of this research lies in three principal aspects. First, theoretically, it
enriches the literature on learning motivation within Islamic education and Arabic

14



Eduvera, Vol. 1, No. 1 (2026)

language instruction contexts. Second, methodologically, it employs an inferential
quantitative approach to examine causal relationships, thereby providing stronger
empirical contribution than purely descriptive studies. Third, practically, the findings may
serve as a policy foundation for designing motivation-based Arabic instructional
strategies within pesantren settings.

METHOD

This study used a quantitative approach with a correlational explanatory design to
examine the effect of learning motivation on Arabic language learning achievement
among students at the Baitul Jannah Islamic Boarding School. The quantitative approach
was chosen because this study aimed to objectively measure the relationships between
variables and test hypotheses through inferential statistical analysis. The explanatory
design allows researchers to explain the strength and direction of the influence of
independent variables on the dependent variable.

The study population was all students enrolled in Arabic language learning in the
2025 academic year. The relatively small population size permitted the use of a saturated
sampling technique, allowing all members of the population to be sampled. The sample
size was 31 students, consisting of 16 male students and 15 female students. The use of
saturated sampling aimed to minimize selection bias and increase the accuracy of data
representation.

This study involved two main variables. The independent variable (X) was learning
motivation, while the dependent variable (Y) was Arabic language learning achievement.
Learning motivation was measured using a five-level Likert-type questionnaire
instrument, structured based on theoretical indicators including: (1) desire to succeed, (2)
need and drive for learning, (3) hopes and aspirations for the future, (4) appreciation for
learning, (5) engaging learning activities, and (6) a conducive learning environment. Prior
to use, the instrument was tested for validity and reliability to ensure consistency and
accuracy of measurement.

Arabic language learning achievement was measured through documentation of
official academic grades obtained by students in Arabic language subjects. These grades
reflect students' cognitive achievement based on teacher evaluations in accordance with
Islamic boarding school curriculum standards.

Data analysis was conducted in several stages. First, descriptive statistical analysis
was conducted to describe the distribution of learning motivation and learning
achievement data. Second, classical assumption tests, including normality and linearity
tests, were used to ensure the appropriateness of using regression analysis. Third,
hypotheses were tested using simple linear regression to determine the effect of learning
motivation on Arabic language learning achievement. The significance level used in this
study was 0.05.

The coefficient of determination (R2) was calculated to determine the contribution
of learning motivation in explaining variations in learning achievement. All statistical
analyses were performed using statistical data processing software to ensure the accuracy
and objectivity of the research results.

RESULT AND DISCUSSION
1. Result
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This study involved 31 students of Pondok Pesantren Baitul Jannah as research
respondents. The learning motivation variable was measured using a Likert-scale
questionnaire with a theoretical score range of 20-100, while Arabic language
achievement was measured using official academic scores with a range of 0-100. The
analysis began with descriptive statistics to illustrate the characteristics of each variable.

The results of the descriptive analysis indicate that learning motivation scores
ranged from a minimum of 65 to a maximum of 95. The mean score of learning
motivation was 82.48, with a median of 83 and a mode of 85. A standard deviation of
7.12 and a variance of 50.69 suggest a relatively moderate dispersion of data without
extreme variation among respondents. When categorized based on score intervals, 3
students (9.7%) were classified in the low category (<70), 9 students (29.0%) in the
moderate category (71-80), and 19 students (61.3%) in the high category (>81). The mean
score of 82.48 indicates that, overall, students’ learning motivation falls within the high
category.

Regarding Arabic language achievement, the minimum score obtained by students
was 68 and the maximum was 92. The mean achievement score was 81.16, with a median
of 82 and a mode of 85. The standard deviation of 6.85 and variance of 46.92 indicate the
presence of score variation, although within relatively controlled limits. When compared
to the Minimum Mastery Criterion (Kriteria Ketuntasan Minimal/KKM) of 75, a total of
26 students (83.9%) achieved or exceeded the KKM, while 5 students (16.1%) scored
below the criterion. The mean score of 81.16 demonstrates that, overall, Arabic academic
achievement is in the good category.

Prior to conducting regression analysis, assumption testing was performed to
ensure the appropriateness of parametric analysis. The normality test using the
Kolmogorov—Smirnov method yielded a significance value of 0.200 for the learning
motivation variable and 0.173 for the Arabic achievement variable. Both values exceed
the threshold of 0.05, indicating that the data are normally distributed. Furthermore, the
linearity test showed a significance value for deviation from linearity of 0.087, which is
also greater than 0.05. This result indicates that the relationship between learning
motivation and academic achievement is linear, thereby justifying the use of simple linear
regression analysis.

The simple linear regression analysis produced the regression equation:
Y=12.347+0.834X. The constant value of 12.347 indicates that, hypothetically, when
learning motivation equals zero, the predicted academic achievement score would be
12.347. The regression coefficient of 0.834 signifies that each one-point increase in the
learning motivation score results in an increase of 0.834 points in the Arabic achievement
score. The positive coefficient confirms that the relationship between the two variables is
directly proportional.

The significance test revealed a calculated t-value of 15.842. With a sample size
of 31, the degrees of freedom were calculated using the formula df = n — 2, resulting in
df = 29. At a significance level of 0.05, the critical t-table value for df 29 is approximately
2.045. Since the calculated t-value (15.842) exceeds the critical value (2.045), and the
significance level of 0.001 is less than 0.05, the null hypothesis is rejected and the
alternative hypothesis is accepted. This indicates that learning motivation has a positive
and statistically significant effect on Arabic academic achievement.

The strength of the relationship between the two variables is reflected in the
correlation coefficient (R) of 0.948. Based on standard interpretation criteria, correlation
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values between 0.81 and 1.00 fall within the “very strong” category. Therefore, the
relationship between learning motivation and Arabic achievement is classified as very
strong. Furthermore, the coefficient of determination (R?) of 0.898 indicates that 89.8%
of the variance in Arabic academic achievement can be explained by learning motivation.
The contribution was calculated using the formula KD = R? x 100%, resulting in 0.898 x
100% = 89.8%. The remaining 10.2% (100% — 89.8%) is influenced by other factors
outside the research model.

The standard error of estimate of 2.23 indicates a relatively small prediction error,
suggesting that the regression model possesses strong predictive accuracy in estimating
achievement scores based on motivation scores. Overall, the findings demonstrate that
learning motivation is not only significantly correlated with academic achievement but
also contributes substantially to explaining the variance in Arabic language performance
among students of Pondok Pesantren Baitul Jannah.

These findings indicate that increases in motivation scores are consistently
followed by increases in academic achievement scores. With an R value of 0.948 and an
R? value of 0.898, learning motivation can be identified as the dominant variable
influencing Arabic academic achievement within this sample. The regression model
demonstrates an exceptionally high level of goodness-of-fit to the empirical data, thereby
statistically confirming and supporting the research hypothesis.

2. Discussion

The findings of this study indicate that learning motivation has a positive and
statistically significant effect on Arabic academic achievement among students of Pondok
Pesantren Baitul Jannah, with a correlation coefficient (R) of 0.948 and a coefficient of
determination (R?) of 0.898. These figures demonstrate a very strong relationship and a
substantial contribution, indicating that 89.8% of the variance in academic achievement
can be explained by learning motivation. This finding carries significant theoretical and
practical implications, particularly within the context of Arabic language education in
pesantren settings.

From a theoretical perspective, these results are consistent with classical
perspectives in educational psychology that position motivation as the primary driving
force in the learning process. Sardiman (2012) argues that motivation functions as a
driver, director, and activator of learning behavior. In the present study, the regression
coefficient of 0.834 indicates that every one-point increase in learning motivation is
associated with a 0.834-point increase in academic achievement. This finding confirms
that motivation is not merely a supporting variable but rather a primary determinant of
Arabic academic performance.

The results are also aligned with Self-Determination Theory (Deci & Ryan, 2012),
which emphasizes that intrinsic motivation plays a crucial role in enhancing cognitive
engagement, persistence, and academic performance. Students who possess strong
internal drives to master Arabic—whether for religious or academic reasons—tend to
demonstrate more intensive, consistent, and goal-directed learning efforts. Intrinsic
motivation encourages students to learn not merely for grades but for meaningful
understanding. Within the pesantren context, the religious dimension strengthens intrinsic
motivation, as Arabic is perceived as the key to understanding the Qur’an and classical
Islamic literature.
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In relation to Gardner’s (2004) Socio-Educational Model, motivation in language
learning comprises two principal dimensions: integrative and instrumental motivation. In
this study, integrative motivation is reflected in students’ desire to master Arabic as part
of their religious and intellectual identity, while instrumental motivation appears in their
efforts to achieve high academic scores or meet graduation standards. The relatively high
mean scores of motivation (82.48) and achievement (81.16) suggest that both forms of
motivation likely operate simultaneously in driving academic performance.

These findings also reinforce previous empirical studies. Waritsman (2020)
identified a significant relationship between learning motivation and mathematics
achievement among senior high school students. Although the subject context differs, the
underlying psychological principle remains similar: motivation enhances effort intensity,
strategic learning behavior, and persistence in overcoming difficulties. Likewise,
Soamole (2023) found that learning motivation significantly influenced English academic
performance. The present study extends these findings to the context of Arabic language
learning in pesantren, which possesses distinct social and cultural characteristics
compared to general schooling environments.

More specifically, Sari (2025) reported a positive correlation between learning
motivation and Arabic academic achievement. However, that study employed a
correlational approach without in-depth predictive analysis. The present study contributes
additional evidence by demonstrating that motivation not only correlates with
achievement but also significantly predicts it. This is supported by the calculated t-value
of 15.842, which far exceeds the critical t-value of 2.045 at a 0.05 significance level. This
statistical evidence strengthens the position of motivation as an independent variable with
predictive power within this research context.

The high R2value of 0.898 is particularly noteworthy within social science research.
In many educational studies, psychological variables typically explain a moderate to
strong proportion of variance, but rarely approach 90%. This result may be partially
explained by the relative homogeneity of the pesantren environment. Students are situated
within a uniform educational system characterized by similar curricula, teaching methods,
and social contexts. Consequently, external variation tends to be limited, allowing internal
factors such as motivation to emerge as dominant explanatory variables.

Furthermore, the religious-based learning environment of the pesantren may
strengthen the relationship between motivation and achievement. Arabic is not studied
merely as a foreign language but as the language of religion and knowledge. This confers
deeper existential and spiritual meaning upon the learning process. When learning
activities possess personal or spiritual significance, cognitive and affective engagement
tends to increase. This aligns with goal theory, which posits that personally meaningful
goals enhance persistence and performance. Ausubel’s theory of meaningful learning
further supports this interpretation, asserting that learning becomes more effective when
new information is connected to prior knowledge structures (Novak, 2003; Silva &
Nobrega, 2024). Empirical studies demonstrate that when teachers create learning
environments that foster meaningful connections, student retention and engagement
increase significantly (Polman et al., 2020; Yehya, 2020). This principle is particularly
important in subjects involving abstract concepts, such as mathematics and science,
where real-life contextualization enhances comprehension (Freitas & Neto, 2019; Dinther
etal., 2023).
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Despite the substantial contribution of motivation, approximately 10.2% of the
variance in academic achievement remains unexplained by the model. This residual
variance may be attributed to factors such as individual cognitive ability, teaching
methods, learning strategies, family support, and other environmental influences.
Therefore, although motivation emerges as the primary determinant in this study, a
comprehensive approach remains necessary to enhance the overall quality of Arabic
language instruction.

The findings further indicate that improving Arabic academic achievement cannot
rely solely on curriculum reform or instructional method adjustments. Strengthening
psychological dimensions—particularly learning motivation—must become a central
focus. Arabic language teachers should design instructional practices that stimulate
curiosity, provide intellectual challenges, and connect learning materials with students’
spiritual and academic aspirations. Recognition, constructive feedback, and supportive
classroom environments can simultaneously strengthen both intrinsic and extrinsic
motivation.

From a practical standpoint, these findings provide empirical foundations for
pesantren administrators to formulate motivation-based educational policies. Initiatives
such as Arabic language competitions, academic awards, and integration of language
learning with religious activities may reinforce students’ motivational drives.
Additionally, teacher training programs focusing on motivational enhancement strategies
may serve as strategic interventions to improve academic outcomes.

From an academic perspective, this study contributes to the literature on Arabic
language education within pesantren contexts, which has historically been underexplored
through inferential quantitative approaches. While many prior studies have employed
descriptive or qualitative methodologies, the use of simple linear regression in this
research provides stronger empirical evidence regarding the predictive strength of
motivation on academic achievement.

Overall, this discussion demonstrates that the findings are not only consistent with
established motivational theories and prior research but also offer context-specific
contributions within pesantren environments. Learning motivation is empirically
confirmed as a central variable determining Arabic academic success. As motivation
increases, academic performance increases consistently and significantly. Therefore,
strategies for enhancing the quality of Arabic instruction must systematically integrate
psychological approaches focused on strengthening student motivation.

CONCLUSION

This study aims to analyze the influence of learning motivation on Arabic language
learning achievement among students at Baitul Jannah Islamic Boarding School using a
quantitative approach and simple linear regression analysis. The statistical analysis
yielded a correlation coefficient (R) of 0.948, indicating a very strong relationship
between learning motivation and Arabic language learning achievement. The coefficient
of determination (R?) of 0.898 indicates that 89.8% of the variation in learning
achievement can be explained by learning motivation, while the remaining 10.2% is
influenced by factors outside the research model. A significance value of 0.001 (<0.05)
and a calculated t-value of 15.842, which is greater than the t-table of 2.045, confirm that
the influence is positive and statistically significant.
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These findings indicate that learning motivation is a primary determinant of
students' Arabic language academic achievement. Each increase in motivation scores is
consistently followed by an increase in learning achievement scores. This reinforces the
theoretical view that motivation functions as a driver, director, and reinforcer of learning
behavior. In the context of Islamic boarding schools, motivation is not solely academic
but also integrated with religious and spiritual dimensions, thus exerting a deeper
influence on the learning process.

Theoretically, the results of this study support Self-Determination Theory and
motivational theories in language learning, which emphasize the importance of intrinsic
and extrinsic motivation in improving academic performance. Empirically, this research
enriches the literature on Arabic language learning in Islamic boarding schools,
particularly in the relatively limited quantitative and inferential studies.

The practical implication of this research is the need for learning strategies that
systematically integrate motivational reinforcement into the Arabic language education
process. Teachers and Islamic boarding school administrators need to create a conducive
learning environment, provide positive feedback, and link learning to students' academic
and spiritual goals. Further research is recommended to develop a multivariate model
incorporating other variables such as learning strategies, teaching methods, and
environmental support to obtain a more comprehensive picture of the factors influencing
Arabic language achievement.

Thus, it can be concluded that learning motivation is a key factor significantly
determining Arabic language academic success at Baitul Jannah Islamic Boarding
School.
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